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1. Is there a difference between CC and 
empirical notions of agency and participation?
• CC formulated by Hymes (1971) in 

opposition to Chomsky’s linguistic 
competence

• paper presented to to the Research 
Planning Conference on Language 
Development among Disadvantaged 
Children

• Components = 

(tacit) knowledge + ability for use

• The latter includes motivation and 
emotions

-> Performance, beside the CC of the 
individual, includes:

• competence of others 
• emergent properties of the situation

• Agency and participation were part 
of CC as it was initially conceived

• motivation



Notes from observation of typical and 
atypical children

• Severe limitations in language production (children with Down 
S.) are overcome, using prosody and other modalities, in 
producing evaluations of accomplishments, or “marking”, to be 
seconded by co-participants

• Fasulo, Nomikou, Nye 2021, RoCSI

• Lack of validation produces misunderstandings and apparently 
incompetent communication 

• Nomikou, Fasulo,  Chrisostomou,  Nye AIC 2022; Emberg AIC 2022



2. Are we asking the wrong questions..

Are we giving enough attention to communicative competence as 
a problem of the participants?

“Competence judgments pervade, influence and grow out of 
ordinary social interaction”    (Kowarsky, Duchan & Maxwell 1999)



In-order-to actions have I can-do-it-again 
status

• Roots of notion of “action” in phenomenology (Schütz, 1967)

• Actions are imbued with in-order-to  intentionality 
• Action is “motivated lived experience”, a project is “motivating lived 

experience” 
• Motivational contexts are meaning contexts
• Every in-order-to motivation presupposes [...]  a stock of experience 

which has been elevated to an “I-can-do-it-again” status (Schütz, 1967)

• Without recognition of action as motivated lived experience the 
person becomes in-significant (Ricoeur 2004) – devoid of meaning



Notes from observation of typical and 
atypical children

• Interventions focused on speech abilities and not on 
participation can challenge the child’ status as a speaker 
and their motivation to engage:
• The Shark and the Turtle story, (Fasulo Fiore 2007)

• Interventions may be enforcing non egalitarian 
perspectives in view of communication change 

Simmons-Mackie Damico 1999 (cit. in Wilkinson 2001)



Embodied activities as a way to enable 
meaningful social action?

• Need for creating situations that make recognition (Honneth 1995; 
Ricoeur 2004) of the child/patient/client the pillar of interventions, 
supporting agency

• Motivated actions that leads to sense of self-efficacy and recognition 
from others are more easily to be found within participation in 
embodied joint activities

• The body as my “vehicle of being in the world” through “perpetual 
engagement” ...motivated by my practical intention to manipulate 
these objects with my body, not my epistemic intention to rationalize 
the world (Merleau-Ponty 1945)



Saying and doing in S&L therapy

1)
1 T:   You want to tell me something?
2 C:   ((shrugs))
3 T:   Or shall [we] start playing?
4         (1.1)/((T changes body 

movement))
5 C:     Don’t-feel-like-it.
6 T:      ((with head gestures)) Playing?
7 C:     ((gets up.))
8 T:       Okay, you don’t have to tell [me].

2)

1 T: .h [do] you know that today,

2 (1.1)  [I] wanted that [we] prepare something 
that relates to Purim.

3 (1.3)

4 T: Something (0.6) that when it is moved it 
makes noise.

5 (1.4)

6 C: [A] rattler.

7 T: [A] rattler.

8 T: ((turns around to another location))/(1.9)

9 T: [Do] you want to prepare with me a rattler 
today?

10 C: ((nods vertically))

Nir, B., Mayost-Abramovich, I., & Dori-Hacohen, G. (2019). 



Question for the groupwork:

• Human knowing is organized as diverse forms of action 
• Human action ... as a series of entanglements that invoke, and 

accumulate through time, locally relevant webs of semiotic and 
social relationships (Goodwin 2013) 

• How can we integrate motivation to engage and 
embodied action into our work on 
communicative competence?

• See presentations from Gitte Rasmussen,  Suzanne Beeke, Rachel Chen, and 
poster  by Ingebrand, Samuelsson & Hyden. 



Thank you
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